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In light of the recent withdrawal of transgender school guides in a number of school 
districts, and the CPS LGBT Hate Crime guidelines for schools, together with the 
statement from the Government Equalities Office that a recently published LGBT 
guide for primary schools does not reflect government policy, we have taken a look 
at some of the guidance that is being offered to schools by lobby/activist/political 
groups to support the new RSE curriculum . Some of the content of these programmes 
misrepresents the Equality Act, removes the rights of girls to privacy and safety and 
uses as their basis queer theory which is inappropriate for schools .

This document outlines some of the issues where safeguarding and the safety and 
emotional wellbeing of children is being undermined by materials that include 
inappropriate adult views, 'sex positive' approaches that undermine safeguarding and 
language which will confuse and mislead children .

Key Messages
• In the absence of a government recommended core RSE curriculum a number of 

political pressure groups have produced materials for schools which promote their 
particular ideology. RSE is a sensitive issue and only those groups employing adults 
with appropriate education/RSE/child development and safeguarding knowledge 
and qualifications should be contributing to teaching children in schools.

• Safeguarding: all RSE materials must be in line with school’s safeguarding policy, be 
age appropriate and legally and biologically factual .

• Children are entitled to RSE education that is medically and factually correct and 
free from emotive persuasive materials.

• RSE lessons should not be an opportunity to remove single sex facilities, taking away 
privacy and undermining the right to consent .

• Schools must exercise due diligence before sanctioning the use of any materials, 
outside organisations or speakers and ensure that they comply with safeguarding 
guidelines and legislation. Speakers should have appropriate qualifications for 
teaching sensitive subjects/sex education.

• Schools should check the online presence of groups/outside speakers to ensure 
that they are educationally based, appropriate and only engaged in activities 
commensurate with teaching children in schools .

• Discussions around porn should be always be pre-planned with the issue of consent 
and personal safety central . RSE programmes should not be used as an opportunity 
to normalise certain sexual practices such as anal sex, choking, prostitution as ‘real 
work’ or harmful practices such as breast binding or drug use. Porn should not be 
‘normalised’ in discussions with children using a “sex positive” approach.
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Introduction
In recent years a variety of organisations have developed LGBT resources to support the 
PSHE curriculum.  Similar advice and training is now being offered to schools to support the 
new relationships and sex education curriculum. In addition to experienced providers of 
sex education for children and teenagers such as the Sex Education Forum, Brook and the 
PSHE Association, a number of other organisations, in some cases lobby groups, are offering 
to train staff and sometimes children, providing a range of materials for schools. We have 
reviewed publicly available information from providers of ‘inclusive’ sex education training in 
schools, including LGBT organisations and established providers who include similar material 
in their training .

There are a range of concerns raised by some of the materials that are outlined in more 
detail below. We would urge schools to pay close attention to key advice contained in the DfE 
statutory guidance on RSE .

In particular, a school has a responsibility to ensure that 
outside agencies hold the appropriate knowledge and skills to 
teach children and young people in an age-appropriate way. 
Materials and lesson plans should be assessed in advance to 
ensure that they are consistent with the school’s policy.

It is critical that schools exercise due diligence and ensure that any adult or organisation 
influencing this sensitive area in schools is adequately trained in safeguarding, that individuals 
working directly with children are in receipt of DBS checks and that they have appropriate 
qualifications and knowledge of education (ideally in teaching sensitive subjects) as well 
as knowledge and experience of child and adolescent development. Enthusiasm, political 
ideology and a wish to change society cannot be the sole qualifications when working with 
children in this sensitive area.

Good quality, relevant sex education is more important now than ever. Children are 
increasingly learning about sex from online sources, and the unfettered expansion of the porn 
industry has given the youngest children, as well as teenagers, unprecedented access to the 
most violent and disturbing portrayal of what sex is and what is expected and ‘normal’. The 
pornography industry has infiltrated the music, movie and entertainment industries and its 
ethic runs through popular youth culture. The influence of queer theory further reinforces 
and redefines the new ‘normal’ in sexual practices. Because this movement is seen by young 
people as a social justice cause, it has a big influence on adolescents.

Liberal, so-called ‘sex positive’ feminism promotes the sex industry, claiming that ‘sex work 
is work’ and that porn and prostitution is an ‘empowering’ choice for young women. Girls 
are particularly judged if they don’t go along with this. Those who see the sex industry as 
exploitative of women, are labelled ‘whorephobic’ or ‘SWERFS’ (‘sex worker exclusionary 
radical feminists’) just as women and girls who believe that male people are not women are 
labelled ‘transphobic’ or ‘TERFS’ (‘trans exclusionary radical feminists’). Slurs such as these, 
together with accusations such as 'kink shaming', serve to prevent girls from feeling they have 
a right to critically examine or question any aspect of the messages about sex they receive 
from the culture around them .

Educators need to be aware that liberal feminism and queer and identity politics are linked 
as one movement, which is unrelated to established women’s or gay rights movements . 
When the terms ‘LGBT’ and ‘feminism’ are used in the promotion of resources to schools 
they may not mean what is commonly understood by these terms . All school resources 
should therefore be checked for content which encourages uncritical acceptance of ideas that 
promote the erasure of sexual boundaries, and the suspension of all judgment and critical 
thinking around issues such as paid-for sex and the extreme sexual practices commonly 
portrayed in pornography .
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How to Use this Guide
In PART ONE we summarise our concerns, followed by a more detailed and 
evidenced analysis of the particular harms and pressures on girls in today’s 
sexualised culture .

In PART TWO we look at the supplementary guidance for schools from established 
providers of sex education the PSHE Association, Sex Education Forum and Brook. 
Based on this advice, we suggest the questions a school might ask when assessing 
material from external providers .

In PART THREE we compare examples of ‘LGBT inclusive’ and 'sex positive' material 
with specific points in the DfE statutory guidance to highlight inconsistencies. We 
end with a suggestion of some useful resources.

In two APPENDICES we include for reference longer passages from the DfE statutory 
guidance, with our comments .

Note: In this guide we highlight guidance that has been developed by or influenced 
by external agencies/lobby groups. Some of this material has been published by 
reputable and established sex education providers who otherwise produce excellent 
resources. We include examples of this material only to highlight the spread of 
ideologically-based advice into mainstream sex education; our aim is to critically 
examine the advice, not the organisations.

PAGE 3
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See page 47 for references

PART ONE: CONCERNS 

Summary
Having reviewed a range of publicly-available resources, we are concerned that 
through the legitimate aim of ‘LGBT inclusion,’ some of the materials promote 
inaccurate and harmful information that is being taught to young people in schools. 
‘Inclusive language’ which replaces sex with ‘gender’ or ‘gender identity’ redefines 
boys and girls as stereotypes of gendered performance and removes the right to 
differentiate between the sexes or correctly name male and female people.

The PSHE Association, Brook and Sex Education Forum call for “medically and 
factually correct” sex education in their document ‘Supplementary Advice to the 
Sex and Relationship Education Guidance’.1

However, gender identity teaching is in direct conflict with this advice. It does not 
teach children to accept people who identify as transgender, but teaches that some 
men are literally women if they identify as such; that some women are male and 
have penises .2 Coercing girls into accepting this proposition or be seen as non-
inclusive or bigoted trains girls to supress their awareness that a person is male, 
putting girls at risk. It also denies them the right to set boundaries. This undermines 
consent and can be seen as a form of societal grooming .

All young people should be taught safety, bodily integrity, respect, the importance 
of consent, the right to assert boundaries and the right to privacy, themes which 
can only be built on accurate language . It is vital that schools ensure that all pupils 
who identify as transgender are safe and free from bullying and discrimination. 
This duty should not negatively impact on the responsibilities schools also have to 
ensure that girls are not disproportionately impacted by identity policies.

Girls are particularly at risk of sexual harassment, coercion, violence and 
exploitation. The corruption of words and meanings and the impoverishment of 
language inherent in the use of ‘gender neutral’ terms disempowers girls further by 
taking away the words they need to recognise and name themselves as the female 
sex, understand their female biology and recognise their right to set their own 
boundaries with the opposite sex .

The objective reality of biological sex is the foundation of teaching about sex. 
The idea that gender identity is the reality and biological sex is merely a social 
construction originates in queer theory. The ‘sex positive’ feminist and queer 
movement is linked to kink, BDSM, fetish, porn and prostitution (euphemistically 
renamed ‘sex work’). The dominant theme behind this movement is the erasure of 
sexual boundaries and the normalisation of extreme and niche sexual practices and 
commercialised sex .

This is reflected in the common themes of some recent RSE resources. This 
includes an emphasis on pleasure and ‘sex positivity,’3 encouragement to accept 

1  https://www.sexeducationforum.org.uk/resources/advice-guidance/sre-21st-century-supplementary-advice

2  https://www.brook.org.uk/your-life/what-is-gender

3  https://www.goingofftherails.co.uk/training/respect-yourself-training/foundation-training
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and experiment with extreme sexual practices,4 normalisation of anal sex,5 
encouragement of surgical body modification6 and presentation of ‘sex work’ as a 
normal job choice.7 This kind of content serves to increase the pressure on girls that 
they should accept anything and give up their boundaries, or risk being seen as a 
prude or a bigot .

Particular Harms to Girls
Magazines popular among teenage girls, such as Cosmopolitan and Teen Vogue, 
normalise practices such as anal sex,8 the idea of prostitution as ‘real work’,9 
kink,10 BDSM11 and the harmful practice of breast binding.12 The easy accessibility 
of porn has turned extreme and abusive sexual practices into everyday viewing. 
The influence of pornography on boys and the coercion of girls to perform sex 
acts which are degrading, humiliating, or cause them pain and injury needs to be 
urgently addressed .

A survey funded by the European Commission in 201513 found that more than four 
in 10 girls between the ages of 13 and 17 in England say they have been coerced 
into sex acts . The survey found that:

“teenage girls in England reported the highest rates of sexual coercion, 
with about one in five (22%) saying they had suffered physical violence or 
intimidation from boyfriends, including slapping, punching, strangling and 
being beaten with an object.”

The research also found that:

“Almost four in 10 (39%) English boys aged 14-17 said they regularly watched 
pornography, and 18% strongly agreed with statements such as “It is 
sometimes acceptable for a man to hit a woman if she has been unfaithful”“

A 2014 survey of 487 men (aged 18 – 29) found that:

“the more pornography a man watches, the more likely he was to use 
it during sex, request particular pornographic sex acts of his partner, 
deliberately conjure images of pornography during sex to maintain arousal, 
and have concerns over his own sexual performance and body image.”14

4  Respect Yourself http://archive.is/nJBxV

5  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

6  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

7  https://www.bishuk.com/your-call/getting-paid-to-have-sex/

8  https://www.teenvogue.com/story/anal-sex-what-you-need-to-know

9  https://www.teenvogue.com/story/why-sex-work-is-real-work

10  https://www.cosmopolitan.com/uk/love-sex/sex/a30777496/kinky-sex/

11  https://www.cosmopolitan.com/uk/love-sex/sex/tips/a19336/want-fifty-shades-of-grey-sex-try-this-guide-
to-bondage-for-beginners/

12  https://www.cosmopolitan.com/sex-love/news/a55546/how-to-bind-your-chest/

13  https://www.theguardian.com/society/2015/feb/11/teenage-girls-coerced-sex-survey

14  https://www.researchgate.net/publication/269173515_Pornography_and_the_Male_Sexual_Script_An_
Analysis_of_Consumption_and_Sexual_Relations
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Doctors are reporting increased referrals of girls with catastrophic internal injuries 
resulting from anal sex.15 A Sexual Health research study published in the BMJ, of 16 
- 18 year-olds, concluded:

“Young people’s narratives normalised coercive, painful and unsafe anal 
heterosex.” 16

As anal sex has become normalised through pornography, young girls are pressured 
into pretending to enjoy it. Novelist Lisa Taddeo, in research for her new book, 
interviewed young women on the subject:

“Greta was one of the young women I interviewed. At 16, she felt that if she 
didn’t agree to it, she would lose the guy she’d been seeing.

“It’s not even that I have to be OK with it,” she said. “It’s that I have to really 
want it. Because it’s cool to be a girl who loves it.””17

A review of research on the impact of internet pornography18 found that 
consumption was linked to attitudinal changes, with women viewed as “sexual 
playthings eager to fulfil male sexual desires.”

The authors found that:

“adolescents who are intentionally exposed to violent sexually explicit 
material were six times more likely to be sexually aggressive than those who 
were not exposed.”

One in three teenage girls has experienced some form of sexual violence from a 
partner .19 A recent research study showed that 13 percent of sexually active girls 
ages 14 to 17 have been choked during sex .20  Choking, or strangulation, has been 
recast as ‘breath play’21 and the ‘rough sex’ defence is increasingly used by men 
who kill their partners .22

Young people today are growing up in a culture where the most extreme porn may 
be viewed on smart phones in the school playground and the advent of ‘sexting’ has 
become an additional risk, particularly for girls. The 2015 survey cited above found:

“Among the 1,001 children surveyed in England, 44% of girls and 32% of boys 
had sent a sexual image or text to their boyfriend or girlfriend – the highest 
rate among the five countries. Just over 40% of girls who sent sexual images 
or texts said they had been shared by their boyfriend with other people. Just 
under half of girls and boys in England had received such messages, and 27% 
said they had sent them because they felt pressured by a partner to do so.”

15  https://nypost.com/2019/01/16/teen-suffers-life-changing-injury-trying-to-imitate-porn/

16  https://bmjopen.bmj.com/content/4/8/e004996

17  https://www.thetimes.co.uk/article/lisa-taddeo-the-politics-of-anal-sex-052txhmx8

18  https://www.tandfonline.com/doi/abs/10.1080/10720162.2012.660431

19  https://www.endviolenceagainstwomen.org.uk/about/data-on-violence-against-women-and-girls/

20  https://www.theatlantic.com/health/archive/2019/06/how-porn-affecting-choking-during-sex/592375/

21  https://www.flare.com/celebrity/entertainment/waiting-to-exhale-breathplay/

22  https://standpointmag.co.uk/issues/may-2019/a-fifty-shades-of-grey-area-over-violent-sex/
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In 2017 the charity Barnados found that allegations of children committing sexual 
offences against other children had risen 78% in England and Wales over a period of 
four years .23

More than one in three girls at secondary school in the UK have experienced sexual 
harassment at school, according to a report in 2017 from UK Feminista and the 
NEU, ‘It’s Just Everywhere.’24 24% of girls have been subjected to unwanted physical 
touching of a sexual nature. 66% of female sixth form pupils have experienced or 
witnessed sexist, misogynist language in school . A teacher said:

“In class boys talk about girls’ bodies and what they ‘would do to them’, make 
female sex noises at the teachers and at girls, ask girls in class if a particular 
photo was them, have they got it shaved, what it looks like. Girls have cried in 
class several times due to abuse of intimate photos.”

A survey of over 1,000 girls aged 14-21 for the Plan International State of Girls’ 
Rights in the UK 2020 report25 found that girls “experience a shockingly high rate of 
sexual harassment from their school peers.” Further findings of this report include 
the following:

“Girls’ bodies are constantly scrutinized and stigmatised: Cultural pressure to 
look a certain way remains a key source of anxiety in girls’ lives. At the same 
time, a culture of stigma and silence around periods has turned menstruation 
into a hidden public health issue, putting girls’ physical, sexual and mental 
health at risk.”

“From the images they see in the media to harmful comments at school, girls 
are feeling pressured to conform to unrealistic beauty and body standards. 
This is exacerbated by the exponential number of images girls are exposed to 
today – both online and offline.”

“Girls do not feel safe in public: The majority of girls living in both urban and 
rural areas reported being severely affected by continual street harassment. 
Girls said they don’t feel safe moving through the places they live on their 
own, and constantly have to adapt their behaviours to avoid being physically 
and verbally harassed.”

RSE teaching must be informed by feminist analysis if we are to reverse these 
trends and provide both girls and boys an alternative to the sex education they 
are receiving through online pornography and popular culture . RSE training from 
outside agencies should be critically appraised on this basis. Some of the RSE 
material we have reviewed which is based on gender identity and queer theory 
reinforces the message of pornography through catering to a dominant male 
sexuality, increasing the pressures and masking the risks for girls. Through ‘gender 
neutral’ language it also removes the possibility of any sex-based critique. The goal 
of inclusive relationships and sex education should not inadvertently result in the 
exclusion of girls and female sexuality .

Education of boys is critical in addressing harmful attitudes towards women 
fuelled by porn . Girls need to be equipped to understand their right to their own 
boundaries and both sexes should be taught to recognise techniques of emotional 
manipulation and coercive control.

23  https://www.theguardian.com/uk-news/2017/feb/03/claims-child-sexual-offences-soar-england-and-
wales-police-barnardos

24  https://www.theguardian.com/world/2017/dec/12/sexual-harassment-rife-in-schools-but-largely-
unreported-study-says

25  https://plan-uk.org/media-centre/at-the-turn-of-the-decade-gender-inequality-still-affects-majority-of-uk-
girls-reveals
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Plan International have made this plea to the government:

“In order to commit to tackling gender inequality in schools, Plan 
International UK is asking the government to better equip and inform 
teachers and modernise their resources to meet the specific needs of girls.”

The specific needs of girls cannot be identified if the word ‘girl’ can no longer 
be defined. The ‘inclusive’ RSE resources we have seen erase the female sex in 
language so that the specific needs and rights of girls are hidden and therefore 
cannot be taught and girls’ human rights cannot be upheld .

Girls experience these harms because of their sex, not because of how they 
‘identify.’ To reduce a girl to an identity that may be held by either sex and to say 
that this identity is more real than the fact of biological sex obscures the reality that 
girls face specific issues as females.
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2PART TWO: 
RSE SUPPLEMENTARY GUIDANCE 
FOR SCHOOLS 
We have analysed publicly available RSE guidance for schools from both established 
providers and external organisations offering resources and training. We are looking 
for two things:

1 . Compatibility with the DfE statutory guidance and

2 . Evidence of the influence of queer theory and associated porn culture

We start by looking at the supplementary advice for the teaching of the new RSE 
curriculum in schools from the Sex Education Forum, PSHE Association and Brook. 
Below we have quoted excerpts from this guidance which we think are the most 
relevant .

* we have highlighted relevant passages of text in bold

Supplementary Advice to the 
Sex and Relationship Education 
Guidance1

What is high quality sex and relationships education?

• is both medically and factually correct and treats sex as a normal and 
pleasurable fact of life

• is inclusive of difference: gender identity, sexual orientation, disability, 
ethnicity, culture, age, faith or belief, or other life experience

• helps pupils understand a range of views and beliefs about relationships 
and sex in society including some of the mixed messages about gender, 
sex and sexuality from different sources including the media

• promotes equality in relationships, recognises and challenges gender 
inequality and reflects girls’ and boys’ different experiences and needs

How do I ensure SRE is fully integrated into my school’s PSHE 
programme and linked to other subjects?

Science teaches about the biological facts relating to human growth, puberty 
and reproduction.

There will also be relevant learning in other subjects, such as citizenship or 
religious education, about the law and the views of religious and secular 
groups on different issues.

1  https://www.sexeducationforum.org.uk/resources/advice-guidance/sre-21st-century-supplementary-advice
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Does sex and relationships education sexualise children?

Sex and relationships education addresses the questions and concerns raised 
by the biological facts – for example, exploring the feelings a new baby 
can bring, or the effect of puberty on friendships. It provides balance to 
sometimes distorted messages about sex and gender roles in the media, and 
helps protect children by explaining boundaries and safety, and developing 
the language and understanding needed to recognise abusive behaviour 
and seek help. It also helps pupils to develop respectful and consensual 
attitudes and behaviours.

The importance of teaching young people about consent is central to 
learning about healthy, equal and safe relationships and choices.

How do I teach about healthy relationships, sexual consent, 
exploitation and abuse?

Younger pupils should learn that their body belongs to them and that they 
can say who has access to it . This is a key element in a school’s approach to 
safeguarding . Learning to respect boundaries – their own and other people’s 
– helps children to understand the need to obtain consent and that everyone 
has the right to offer or withhold their consent for any activity, sexual or 
otherwise .

Children need to learn the correct biological/medical names for the genitalia 
and reproductive organs. Having the right language to describe the private 
parts of their body – and knowing how to seek help if they are being abused 
– are vital for safeguarding .

How do I make sex and relationships education inclusive?

To encourage pupils to participate in lessons, teachers should ensure content, 
approach, and use of inclusive language reflect the diversity of the school 
community. All sexual health information should be inclusive and should 
include LGBT people in case studies, scenarios and role-plays.

The supplementary guidance is compatible with the DfE statutory guidance 
in its focus on biological facts, correct language, privacy, consent, boundaries, 
safeguarding, recognition that boys and girls have different needs and respect for 
different views. There is one worrying omission: that the aim to be ‘inclusive of 
difference’ includes ‘gender identity’ (which is not a protected characteristic) and 
excludes ‘sex’ (which is). ‘Inclusive language’ must include sex so that girls are not 
inadvertently excluded in language or in policies .

When schools are considering bringing in an external group to teach an aspect of 
sex education, the first question about their material is how consistent it is with 
the published statutory guidance . To comply with government guidance, here are 
some questions we think a school could ask when assessing guidance from external 
providers .

www.transgendertrend.com
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What should schools look out for in 
their assessment of materials from 
external RSE guidance providers?

Is the information biologically and legally accurate?

Does the material help young people to understand concepts of privacy, 
boundaries and consent?

Is the material consistent with the school’s safeguarding policy?

Does the guidance equip children with the vocabulary to report abuse?

How does the guidance support the ethos of our school in terms of 
fostering a culture of respect?

i . Does it encourage a respect for personal and sexual boundaries?

ii . Does it encourage respect for girls and women?

iii . Does it encourage respect for different viewpoints?

iv . Does it promote equality between the sexes?

Does the guidance help children to identify feelings of being unsafe and 
give them the confidence and the language to tell someone?

Does the guidance give all pupils accurate information about their rights 
and protections in law?

Does the guidance recognise the right to privacy and boundaries or does it 
undermine consent?

Does the guidance equip boys and girls to understand the changes of 
puberty?

Does the guidance challenge gender stereotypes or reinforce them?

Does the material encourage young people to challenge the sex education 
they are receiving from porn or does it reinforce the message of porn?

Does the information risk increasing the pressure on young people, in 
particular girls, to accept things they feel uncomfortable with?

Does the material encourage critical thinking and support young people to 
become critical consumers of media and online messages?

Does the material encourage young people to feel confident of expressing 
their worries and honest viewpoints?

Does the guidance primarily promote the idea of sex as sport or recreation, 
or does it reference intimacy, tenderness, respect, human and emotional 
connection, commitment, relationship, and psychological and emotional 
responses or love as part of sexual experience?

What influence on young people is the material likely to have? On boys? 
On girls?

www.transgendertrend.com
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3PART THREE: ANALYSIS OF 
‘LGBT INCLUSIVE’ RSE GUIDANCE 
The DfE statutory guidance states that schools must teach the facts about sex. 
The PSHE Association Supplementary guidance states that high quality sex and 
relationships education must be medically and factually correct. The Sex Education 
Forum explains the meaning of ‘sex’ clearly:

“Older pupils will know the word ‘sex’ but may not have a clear definition. 
Explain that the word ‘sex’ is used to mean ‘girl or boy’ as in the question 
‘What sex is the baby?’, and ‘sex’ is also used to mean the way that humans 
and other animals and plants reproduce.”2

There is no scientific or legal basis for teaching children the idea that all human 
beings are born with an innate sense of being male or female, and that this feeling 
overrides their biological sex in determining whether they are boys or girls . The 
concept of innate gender identity is unprovable, it is an unverifiable feeling that has 
no definition in either the Equality Act 2010 (EA2010) or the Gender Recognition 
Act 2004 (GRA2004). ‘Gender identity’ is not a protected characteristic.

If taught in schools, it must be presented accurately as a belief which some people 
hold - and have a right to hold - along with other, different beliefs about gender 
which are in disagreement with the idea of innate gender identity. To teach gender 
identity as fact, without teaching other beliefs about gender, would be in breach of 
the Education Act 1996 which prevents political indoctrination of children.

Children should understand that a male person who identifies as a woman does not 
become female and does not change the definition of the word ‘woman’ to include 
people of the male sex. Women and girls are biologically and legally defined as the 
female sex and girls’ legal rights are protected under the EA2010 on the basis of this 
definition.

In the following analysis of materials we have grouped examples under distinct 
headings based on points in the DfE statutory guidance (see Appendices for 
extended passages from this guidance). Each section begins with a quote from 
the DfE guidance and is followed by examples which contradict or undermine this 
guidance .

1 Biological and legal inaccuracies

“Pupils should be taught the facts and the law about sex, 
sexuality, sexual health and gender identity in an age-
appropriate and inclusive way” - DfE statutory guidance

The following examples provide inaccurate information about biological sex and 
redefine men and women as ‘genders’ unrelated to sex, consequently undermining 
sex-based protections in law.

2  http://www.sexeducationforum.org.uk/resources/advice-guidance/consultation-activities-pack
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3“Importantly for LGBT+ identity, gender, sex and sexuality are all socially 
constructed; although there may be some base biological fact, any links 
drawn between those facts and language used to articulate them is socially 
constructed.”3

“Sex: sex is often used to talk about the difference between male and female 
things. Often, but not always, the things we call female produce eggs and 
get pregnant, while the things we call male produce sperm and don’t get 
pregnant. In humans, people tend to assume that males have penises and 
testicles, and females have vulvas and ovaries, but it doesn’t always work like 
that.”4

“That’s because man and woman are genders. They are social ideas about 
how people who have vulvas and vaginas, and people who have penises and 
testicles should behave, but it doesn’t really work like that.”5

“People mostly think about sex as being male or female – that males have 
penises; females have clitorises. We are often categorised in this way when 
we are born. So people with penises may think their sex is male and their 
gender is man: people with clitorises may think themselves female and their 
gender woman. That’s how a lot of people think about themselves, which is 
totally chill and fine: that’s how I think of myself. However, for a lot of people, 
their sex is more complicated."

"Many biologists used to think of this ‘males have penises’ and ‘females have 
clitorises’ idea of sex too – but not anymore. First of all, as I say in this post 
about genitals, there are actually so many similarities between penises and 
clitorises that to some extent the only differences [sic] might be how much it 
sticks out of the body.”6

“Also sex, like gender, is not just about biology but is also to do with how we 
feel about ourselves and what society tells us about ourselves.”7

“Sex is categorised as male or female and is assigned at birth, based on the 
appearance of the genitalia.”8

“Sex means your biological identity. Conventionally, this is how doctors decide 
whether you’re a ‘male’ or a ‘female’ when you’re born.”9

“Gender binary: A model for understanding gender, in which there are two 
extremes, male and female. People can exist anywhere on this spectrum.”10

“make your PSHE sessions trans inclusive by referring to ‘most girls’ or ‘most 
boys’ when learning about body parts and puberty”11

“Gender is assigned at birth, depending on biological characteristics.”12

“Girldick, otherwise known as clits, lady bits, a shenis, or just 

3  https://sexpression.org.uk/curriculum.html

4  https://www.brook.org.uk/your-life/gender-a-few-definitions

5  https://www.brook.org.uk/your-life/difference-between-sex-and-gender/

6  https://www.bishuk.com/about-you/sex-and-gender/

7  https://www.bishuk.com/about-you/whats-your-gender/

8  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

9  https://www.themix.org.uk/sex-and-relationships/gender-and-sexuality/young-and-trans-5178.html

10  https://sexpression.org.uk/curriculum.html

11  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

12  https://www.pshe-association.org.uk/barnardos
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someone’s genitals or junk, is the affectionate name some people use to refer 
to their own or other women’s penises.”13

“Biological sex: male-ness or female-ness”14

“Intersex: Describes someone whose biological sex is not male or female”15

“Everyone has a gender identity.”16

“Gender identity is how you, in your head, think about yourself. It’s the 
chemistry that composes you (eg. hormonal levels) and how you interpret 
what that means.”17

This guidance misrepresents the EA2010 protected characteristics ‘sex’ and ‘sexual 
orientation’, by replacing ‘sex’ with ‘gender’ in the definitions of men, women, gay, 
lesbian and bisexual people, thus eroding legal protections for these groups. The 
result of the conflation of ‘sex’ and ‘gender’ is to teach children information which 
is not legally or biologically correct. Sex is not ‘assigned at birth’, it is observed 
and recorded and it cannot change. There is no scientific basis for the claim that 
everyone has a ‘gender identity’ and this term has no legal definition or meaning. 
People with differences of sexual development (DSDs), sometimes referred to as 
‘intersex’, do not fall outside the biological categories of ‘male’ or ‘female’ and do 
not represent a ‘third sex’.

The teaching of sexual orientation depends on a foundational understanding of 
biological sex. The terms ‘homosexual’, ‘heterosexual’ and ‘bisexual’ are defined in 
the EA2010 as sexual attraction towards the same sex, the opposite sex or either 
sex. The term ‘gender’ has a very different meaning; it is a linguistic and not a 
biological term, and it is not used or defined in the Act.

Protection of the rights of gay, lesbian and bisexual students to define their own 
sexual orientation and set their own sexual boundaries depends on biologically 
accurate definitions of male and female. The teaching of the rights of people who 
identify as transgender under the protected characteristic ‘gender reassignment’ 
should not lead to the redefinition of the protected characteristics ‘sex’ or ‘sexual 
orientation’ which are defined in the Act by sex, not ‘gender.’

13  https://www.scarleteen.com/article/bodies_politics_sexual_identity_sexuality_gender/lets_talk_about_
girldick

14  https://www.itspronouncedmetrosexual.com/2015/03/the-genderbread-person-v3/

15  https://www.themix.org.uk/sex-and-relationships/gender-and-sexuality/young-and-trans-5178.html

16  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

17   RSE Secondary https://www.outspokeneducation.com/
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2 Misrepresentation of EA2010 
protected characteristics

Secondary school pupils should know:

“the legal rights and responsibilities regarding equality 
(particularly with reference to the protected characteristics 
as defined in the Equality Act 2010) and that everyone is 
unique and equal.” - DfE statutory guidance

The following examples misrepresent the protected characteristics ‘sex’ and ‘sexual 
orientation’, replace ‘gender reassignment’ with ‘gender identity’ and replace the 
word ‘sex’ with ‘gender’ in definitions of men and women.

“If not shared or written down, you must ensure you inform the class of the 
characteristics, including: Sexual Identity, Gender Identity, Race, Religion or 
Belief, Disability, Sex & Age.”18

“Woman: A social term used to describe an adult’s gender, typically using the 
pronouns she and her”19

“Gay: A person who is attracted to someone of the same gender.”20

“Gay: A person who is emotionally, romantically, and/or physically attracted 
to people of the same gender.”21

“Lesbian: A female who is sexually attracted to the same gender.” 22

“Lesbian: someone who identifies as a woman and is usually only attracted to 
other women.”23

“Gay: The word gay refers to someone who falls in love with, or wants to 
have a relationship or partnership with, people who are the same gender as 
them.”24

“Straight or heterosexual: A straight or heterosexual person is someone who 
falls in love with, or wants to have a relationship with, people who are a 
different gender to them but not people who are the same gender as them.”25

“Bisexual: A person who is attracted* to people of two or more genders”26

“Bisexual means you are attracted to two or more genders. It is often 
inaccurately accused of being trans exclusionary. Since it was coined (as its 

18  https://www.pshe-association.org.uk/barnardos

19  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

20  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf

21  https://www.theproudtrust.org/wp-content/uploads/download-manager-files/TPT_ComeOut&SayIt_A6-
A3_web.pdf

22  https://legacy.brook.org.uk/shop/product/the-lgbt-abc-handout

23  https://www.theproudtrust.org/resources/resource-downloads/guides-for-young-people/

24  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

25  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-schools

26  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf
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3current meaning; bisexual to mean unisex has been in use far longer) it has 
been inclusive of non-binary and trans people.”27

“Although there are many men who are male and women who are female, 
there is a huge amount of gender and sex diversity which may well include 
you too”28

This material misleads young people about both the protected characteristics in law 
and the objective reality of biological sex, which puts girls and lesbians in particular 
at risk; to understand that a person is male is important for girls’ safety and ability 
to give consent .

Once men and women are redefined as ‘genders’ or ‘gender identities’, and no 
longer defined as sexes, the words ‘man’ and ‘woman’ cannot be used when 
teaching about biological sex and sex characteristics. This results in dehumanising 
and offensive language which we see in wider society mostly relating to women, 
such as ‘uterus-havers’ and ‘menstruators’, and terms which erase the female sex 
completely, such as ‘pregnant people’ and ‘chest feeding.’ Girls should not be taught 
to accept this in RSE lessons in school .

3 Erasure of biological sex in 
language

Secondary school pupils should know:

“the main changes which take place in males and females, 
and the implications for emotional and physical health.”  
– DfE statutory guidance

The following examples obscure the sex differences in changes that boys and girls 
experience at puberty, through obfuscating and confusing language.

“Some simple tips for being LGBT-inclusive are […] to use the phrase “a person 
with a vagina” rather than “a woman’s vagina” and “a person with a penis” 
instead of “a man’s penis.” This is because, as we will learn, not all women 
have a vagina, and not all men have a penis.”29

 “When delivering sex education, it is important to use inclusive language. 
For example, avoid saying ‘men’s/boy’s penises’ and just say ‘penis’ (trans 
women/girls might have penises).”30

“Male-to-female. Used to refer to trans women. Some trans women do not like 
this term because it supports the myth that they have not always been women."

"Female-to-Male. Used to refer to transmen. Some transmen do not like this 
term because it supports the myth that they have not always been men.”31

27  https://sexpression.org.uk/curriculum.html

28  https://www.bishuk.com/about-you/sex-and-gender/

29  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

30  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Sex%20education.pdf

31  https://sexpression.org.uk/curriculum.html
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“Don’t forget that anyone who has a uterus may or may not have periods! 
This includes, but is not limited to, non-binary people, trans boys, trans men 
and cis women”32

“Real life stories from people about what their first periods were like
I’ve got information about why people get periods
I don’t have a womb, so I asked people that did to tell me about how they feel.”33

“How to adapt language to include menstruators of all genders in 
menstruation education:

Q: Does the person menstruate?
A: Yes – they are a menstruator
A: No – they are a non-menstruator
girl/woman (when meaning someone who menstruates) - menstruator
boy/man (when meaning someone who does not menstruate) - non-
menstruator
becoming a woman - starting puberty/growing up
feminine hygiene products - menstrual products
femcare - menstruation management
women’s health - reproductive health” 34

“Essentially, most people with a uterus will usually experience a menstrual 
cycle and therefore, a wonderful period! But it’s important to say that not all 
women have a uterus, and not everyone with a uterus is a woman. Periods 
depend on anatomy, not gender. That’s why throughout this leaflet we’ll refer 
to ‘menstruators’ meaning everyone who menstruates.”35

“Quiz
Most people start their periods by 10 years old. F
Periods can start any time during adolescence and some people start puberty 
a bit earlier or later than that.
9. You definitely can’t get pregnant during your period. F
If a menstruator happens to ovulate more than once in one regular cycle and 
an extra egg is released during menstruation, and sperm reaches the egg, 
then fertilisation and pregnancy may occur.”36

“Most people with a uterus start to produce the hormones that trigger a 
menstrual cycle between 10 and 15 years old, however some start younger, in 
primary school.”37

“Unplanned pregnancies can occur if penis-in-vagina sex happens where the 
penis ejaculates sperm, and the person with the vagina also has a womb.”38

This is dangerous information. If a girl doesn’t start her periods it may be indication 
that there is a serious health problem . In this case a girl may believe that she is 
just one of the ‘non-menstruators’ and fail to tell anyone or seek medical advice. 
How would a girl know if she is one of the people who has a vagina who also has 
a womb?

This kind of language undermines girls’ right to be taught facts about themselves 

32  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

33  https://www.bishuk.com/bodies/period-stories/

34  https://www.sexeducationforum.org.uk/sites/default/files/field/attachment/The%20Puberty%20Issue.pdf

35  https://www.sexedmatters.co.uk/resources

36  RSE Primary https://www.outspokeneducation.com/

37  https://www.sexedmatters.co.uk/resources

38  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/
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as the female sex, to gain understanding of their female bodies and to be given 
accurate information about issues which affect only women, such as menstruation 
and pregnancy. This kind of language puts girls at risk and is particularly dangerous 
for girls with learning disabilities, neurobiological differences such as autism and 
those with English as a second language. Information about biological sex must be 
clear, factual and unambiguous .

Obfuscation and impoverishment of language around sex disempowers all children 
by teaching them that by using clear language they may cause offence, making 
them lose confidence in using the correct language to report abuse. This is a serious 
safeguarding risk .

Once boys and girls are defined as genders based on internal feelings, and biological 
sex differences are invisibilised, the inevitable result is erosion of any boundary 
between the sexes. It is important to note that various categories defined under 
the ‘trans umbrella’, such as cross-dressers, transvestites, non-binary, gender fluid, 
gender queer, pan-gender, poly-gender, bi-gender, third gender, agender, non-
gender, demi gender, gender variant, gender diverse, neutrois and queer are not 
protected characteristics in the EA2010 and are not defined in the Act. None of 
these terms has any biological meaning or legal status. Various sexual identities 
such as pansexual, demi-sexual, asexual/ACE are also not referenced or protected in 
the Act .

None of these identities changes a person’s sex. When facilities are separated on 
the basis of sex for the privacy, comfort and dignity of both sexes and the safety of 
girls, personal identity is irrelevant. Some guidance suggests that girls should accept 
all males of various fluctuating gender identities into their toilets and changing-
rooms and they should never question anyone’s invisible, internal feeling of ‘gender 
identity’ which may change day by day. This undermines consent and makes 
personal privacy impossible .

4 Erosion of Sexual Boundaries/
Consent

“pupils should be taught how to take turns, how to treat 
each other with kindness, consideration and respect, the 
importance of honesty and truthfulness, permission seeking 
and giving, and the concept of personal privacy. Establishing 
personal space and boundaries, showing respect…these are 
the forerunners of teaching about consent”  
- DfE statutory guidance

The following examples misrepresent the Equality Act which allows provision of 
single sex facilities, undermining the concepts of privacy, boundaries and consent 
on the basis of a range of ‘identities’ which are not protected in the EA2010, 
including men who feel ‘turned-on’ by wearing women’s clothing.

“If boys’ and girls’ toilets are separate, the school must ensure that a pupil 
who transitions to use the facilities that match their new gender presentation 
and their wishes.”39

39  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Transition%20of%20pupil.pdf
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“There is nothing that should prohibit a trans young person from using the 
changing room or toilet of their gender identity. It is in fact their right that if 
the Trans young person wants to use the facilities of their new gender, they 
should be able to do so.”40

“Gender: the way you think about yourself; the gender you feel you belong 
to. This may or may not be the same as the one you were given when you 
were born - which is given to you based on looking at your genitals at birth 
(your sex).”41

“Trans: An umbrella term to describe people whose gender is not the same 
as, or does not sit comfortably with, the sex they were assigned at birth. 
Trans people may describe themselves using one or more of a wide variety of 
terms, including (but not limited to) transgender, cross dresser, non-binary, 
gender queer.”42

Remember to teach children that ‘they’, ‘them’ and ‘their’ can be singular as 
well as plural. You could use it as an opportunity to learn that a lot of non-
binary people prefer not to be referred to as ‘he’ or ‘she’.43

“Some people identify as being more than one gender and move 
between them.”44

“Gender fluid describes a person who does not identify as solely a man/ boy 
or a woman/girl, but may feel more like a combination of, or move between 
or beyond either/or. They may feel like neither, both, or move between the 
two as they feel comfortable.”45

“Gender fluid: An identity which signifies that someone’s gender identity 
may vary over time. This includes all gender identities, not exclusively male & 
female.”46

“Gender fluid: This describes someone who moves around the gender 
spectrum. A gender fluid person might identify sometimes as a man, 
sometimes as a woman, and sometimes as something else, or as multiple 
genders at once.”47

“Cross-dressing refers to intermittent changes of gender expression, often for 
recreational reasons. The older term, transvestite is now seldom used.”48

“Cross dressing is a lifestyle choice and is often driven by feeling comforted or 
turned-on by wearing clothes of the opposite sex.”49

“Gender Identity: A person’s internal, self-perception of their own gender”50

40  https://www.pshe-association.org.uk/barnardos

41  https://legacy.brook.org.uk/shop/product/the-lgbt-abc-handout

42  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

43  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

44  https://www.pshe-association.org.uk/barnardos

45  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-schools

46  https://www.pshe-association.org.uk/barnardos

47   https://www.brook.org.uk/your-life/gender-a-few-definitions/

48  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

49  https://www.brook.org.uk/your-life/gender-a-few-definitions/

50  https://www.pshe-association.org.uk/barnardos
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“Genderqueer: Genderqueer people feel as if none of the categories on the 
gender spectrum fit them and that they are something else. The ‘queer’ part 
of genderqueer is quite a political word, and it means that these people are 
taking quite an active role in challenging traditional ideas about gender.”51

“Queer: A term used by those wanting to reject specific labels of romantic 
orientation, sexual orientation and/or gender identity. It can also be a way 
of rejecting the perceived norms of the LGBT community (racism, sizeism, 
ableism etc). Although some LGBT people view the word as a slur, it was 
reclaimed in the late 80s by the queer community who have embraced it.”52

“Always be respectful of the way people describe themselves. They know 
more about their gender than you do.”53

“If someone tells you their gender believe them.
Don’t assume you know what their body is going to look like.
Don’t be so obsessed with people’s bodies in the first place, perhaps we can 
all be more interested in people’s stories about who they are instead.” 54

“Always use the name and pronoun someone has asked you to refer to 
them by
If you are unsure how to address someone, ask
Don’t comment on a person’s appearance unless they ask for your opinion.”55

The only relevant consideration for girls when someone enters their private facilities 
is whether the person is male or female, not how the person ‘identifies’. This 
guidance puts girls especially at risk by not allowing them to query any man entering 
their private spaces, taking away their right to assert their boundaries with the 
opposite sex, or even recognise that they have that right . This is a serious breach of 
safeguarding duty to girls, who must accept that male people may enter their private 
spaces without their consent. Single-sex exemptions exist in the EA2010 and single-
sex facilities are lawful. The advent of camera phones and the ability to upload non-
consensual videos to porn sites such as PornHub means that single sex facilities are 
more crucial now than ever for girls .

Schools must be aware that a percentage of girls in the school may have experienced 
sexual abuse which they have not disclosed . For this vulnerable group, the presence 
of a pupil who is male in their toilet or changing-room may be re-traumatising. 
For all girls, feeling psychologically safe in private facilities where they are getting 
undressed and/or dealing with menstruation is critical at school. The introduction 
of mixed-sex toilets is causing harm to girls who hold in urine all day, or miss school 
altogether when they are menstruating.56

The harm done to children by the idea of innate gender identity is apparent in the 
exponential rise in the number of children being referred to the Tavistock clinic, 
especially adolescent girls,57 believing that if they don’t fit society’s stereotyped 
expectations for their sex they must be ‘transgender’ because they do not conform 
to the definition of ‘cisgender.’

51  https://www.brook.org.uk/your-life/gender-a-few-definitions/

52  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-schools

53  https://www.brook.org.uk/your-life/what-is-gender/

54  https://www.bishuk.com/about-you/whats-your-gender/

55  https://www.brook.org.uk/your-life/what-is-gender/

56  https://www.transgendertrend.com/gender-neutral-toilets-schools/

57  https://www.transgendertrend.com/surge-referral-rates-girls-tavistock-continues-rise/
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The concept of gender identity says that a man is a stereotypically masculine human 
being and a woman is a stereotypically feminine human being . This model provides 
no way for a girl to reject feminine stereotypes other than by identifying out of 
girlhood altogether and adopting another gender identity such as ‘non-binary’ or 
‘trans.’ ‘Cisgender’ is characterised as a homogenous group of conventional, happily 
conforming people . Being bullied for not conforming to stereotypes becomes 
‘transphobic bullying.’ The idea of innate gender identity is rooted in regressive and 
harmful sex stereotypes .

5 Reinforcement of Gender 
Stereotypes

“Schools should be alive to issues such as everyday sexism, 
misogyny, homophobia and gender stereotypes and take 
positive action to build a culture where these are not 
tolerated, and any occurrences are identified and tackled”  
- DfE statutory guidance

The following examples reinforce sexism, misogyny, homophobia and gender 
stereotypes by redefining ‘girl’ as a person who conforms to ‘feminine’ stereotypes 
and ‘boy’ as a person who conforms to ‘masculine’ stereotypes.

“Gender diverse, gender non-conforming and gender variant are also terms 
that cover a wide range of gender expressions that differ from the majority of 
the population.”

“Cisgender or cis describes the majority of the population in whom the gender 
identity is regarded as matching their sex as assigned at birth.”58

“Cisgender refers to a person whose gender identity is the same as the sex 
they were assigned at birth.”59

“There are many more ways, in fact, of being trans than there are of being cis.
Cis people may never have to think about their gender expression. That’s 
because they often behave in ways that they are expected to, so people may 
not say much about it.” 60

“Gender Binary: The common idea that there are only two genders, woman 
& man - corresponding to the terms female & male, feminine & masculine, 
respectively - and the consequent assumption that all people fall into one or 
other of these categories”61

“Non-Binary: An umbrella term used to describe the identities of those for 
whom the “gender binary” doesn’t fit – either because their sense of gender 
falls outside the strict categories of woman/man entirely, or because it 
incorporates only parts of one or both, or is more than either one of those on 

58  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

59  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-
schools

60  https://www.brook.org.uk/your-life/what-is-gender/

61  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf
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6its own - or they simply may not experience their identity in terms of gender 
at all”62

“Non-binary or gender fluid: Terms used to describe a spectrum of gender 
identities which do not conform to either masculine or feminine stereotypes 
and which sit outside of the gender binary.”63

“Gender non-conforming. This can refer to anyone who does not fit within the 
gender binary. Usually it refers to gender presentation, but not always.”64

“Gender refers to the way in which a person feels and thinks about 
themselves, and the way they dress, speak or move. This can be different to 
the ‘sex’ they were given at birth. In other words, you may feel female and 
have a penis, you may feel male and have a vulva or may feel like a mix of the 
two.”65

“Demigender: Someone who identifies partially but not fully as a certain 
gender (can be binary or non-binary)”66

“Gender Identity: Everyone has a gender identity. This is the gender that 
someone feels they are. This might be the same as the gender they were 
given as a baby, but it might not. They might feel like they are a different 
gender, or they might not feel like a boy or a girl.”67

“we all have a gender identity. Sometimes our gender matches the gender we 
were assigned at birth, and quite simply, sometimes it doesn’t.”68

“Gender identity describes how individuals see themselves fitting into the 
typical socially constructed categories of boys or girls: men or women.”69

“Trans: An umbrella term used to describe people whose gender is not 
congruent with the assumptions made about them at birth. This includes but 
is not limited to gender fluid, agender, non-binary, bigender & demi gender.”70

“There is a spectrum of gender identities. Those identifying as neither man 
nor woman, but in between the two, may describe themselves as non-binary, 
gender queer or gender neutral and use terms such as pan-gender, poly-
gender, bi-gender, third gender, neutrois, or gender fluid (fluctuating). Some 
reject the gender concept altogether and regard themselves as non-gender.”71

“The terms ‘trans’ and ‘gender diverse’ are two of the many terms used 
to cover all those whose gender identity does not match the social and 
cultural expectations associated with their birth sex. This includes those who 
were assigned male at birth, but who identify as girls; and those who were 
assigned female at birth, but who identify as boys; it also includes non-binary 
and non-gender pupils whose identities are between or outside the boy/girl 
binary and who may use the pronoun ‘they’ instead of ‘he’ or ‘she’.”72

62  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf

63  https://www.themix.org.uk/sex-and-relationships/gender-and-sexuality/young-and-trans-5178.html

64  https://sexpression.org.uk/curriculum.html

65 https://www.brook.org.uk/topics/gender/

66  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf

67  https://www.stonewall.org.uk/about-us/news/lgbt-inclusive-curriculum-guide-launched-uk-primary-schools

68  https://www.pshe-association.org.uk/sites/default/files/u26918/KS3%20Identities%20Assembly%20
final%20-%20July%202018.pdf

69  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

70  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf

71  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

72  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Transition%20of%20pupil.pdf
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3“Trans is an umbrella term for those who feel that their assigned sex at birth 
(male or female) does not match or sit easily with how they feel, or their self 
identified gender identity. For example, someone might be born male but feels 
they are actually female.

It encompasses transsexuals, transgendered people and cross dressers, or 
anyone who challenges gender norms.”73

“Gender incongruence describes the mismatch between the assigned sex, and 
the gender identity. This term may be used to replace ‘transsexualism’ which 
is now seldom used except in legislation.”74

“Although some of the language is new, non-binary gender is not a new thing 
at all. The men are men, women are women idea of gender is a very white 
and western idea which we forced much of the world to adopt when we 
colonised the world”75

“Neutrois: Someone who feels they are exactly in between man and woman, 
and that their ‘man-ness’ is equal to their ‘woman-ness’. In other words, 
they are neutral in terms of the gender spectrum. This is sometimes called 
gender neutral.”

“Pangender: ‘Pan’ means ‘all’ and describes people who are all genders at the 
same time.”

“Polygender: ‘Poly’ means ‘more than one’ and describes people who have 
multiple genders at the same time.”76

“Gender variant or gender queer people may identify as outside of or beyond 
the gender binary (being either ‘male’ or ‘female’). Expressing gender 
variance often challenges what we think of as gender norms.”77

“Guide to type of bullying in pictures:

2. Being a girl who does something that is seen as a ‘boy thing’ (gender-
based/transphobic)

4. Being a boy who likes to wear ‘girls’ clothes (gender based/transphobic)”78

There is no space created for the girls who reject all things feminine or the boys 
who feel uncomfortable with the pressure to be ‘macho’. The concept of ‘gender 
identity’ offers children only one prescribed way to conceptualise their distress 
or feelings of being different: the choice they are given is between conforming 
‘cisgender’ or non-conforming ‘transgender.’ To constantly examine and assess your 
personality in terms of ‘gender’ does not support robust mental health and the 
casual promotion of experimental medical intervention does not support optimum 
physical health. The normalisation and affirmation of body-hatred and rejection is 
particularly harmful for teenage girls.

Gender identity theory promotes a mind/body split which is then ‘mended’ through 
medical alteration of the body. It is an impossible concept that our human bodies 
should ‘match’ our personalities, but serious medical intervention is suggested here 
as analogous to changing your name, your clothes and hairstyle, putting on make-
up, and changing the way you ‘move or speak’ in order to be your ‘true self.’ This is 
a harmful model of understanding to teach to children and young people .

73  https://www.unitysexualhealth.co.uk/for-the-under-20s/sexuality-and-gender/

74  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

75  https://www.bishuk.com/about-you/sex-and-gender/

76  https://www.brook.org.uk/your-life/gender-a-few-definitions/

77  https://www.unitysexualhealth.co.uk/for-the-under-20s/sexuality-and-gender/

78  https://www.pshe-association.org.uk/barnardos
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6 Encouragement towards 
hormones and surgery

“The aim of teaching pupils about physical health and 
mental wellbeing is to give them the information that they 
need to make good decisions about their own health and 
wellbeing” – DfE statutory guidance

The following examples promote an unhealthy mind/body dissociation which 
undermines mental wellbeing and encourage children towards experimental 
medical interventions, minimising the resulting harms to their physical health.

“Transitioning refers to the process of living in your acquired gender role 
which matches your gender identity. Transitioning can involve many different 
elements and stages but ultimately, is concerned with changing your physical 
appearance and body to match your gender identity.”79

“Gender affirming treatment applies to medical interventions, such as 
hormone treatments and sometimes surgeries. Children are not offered any 
medical intervention before the start of puberty. Hormone blockers may 
be offered to children in early puberty to suspend the development of their 
unwanted secondary sex characteristics (including breast development in 
trans boys or deepening of the voice in trans girls) which may be highly 
distressing. This treatment is reversible.”80

“Some trans people may change the clothes they wear in order to express 
the gender they want to express. Some may cut their hair differently or start 
or stop wearing makeup. Some trans people may take hormones or have 
surgery. We call these sorts of things ‘transitioning’, which means someone 
has made a decision to move from the gender they were given to the gender 
they belong in.”81

“Some people want to live as their trans self sometimes and their cis self at 
other times, often people want to ‘transition’ to live as their trans self. Some 
trans people decide to go for gender realignment, which is where they decide 
to have various hormone treatments, cosmetic treatments and sometimes 
surgery to help them to feel more like themselves.”82

“For female to male trans people, non-surgical transitioning may include:

Binding to flatten your breasts

Packing to create the appearance of male genitals

Dressing and styling your hair in a way that reflects your gender identity”83

79  https://www.brook.org.uk/your-life/transitioning/

80  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

81  https://www.brook.org.uk/your-life/what-is-gender/

82  https://www.bishuk.com/about-you/sex-and-gender/

83  https://www.brook.org.uk/your-life/transitioning/
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“Transition: The process a trans person goes through in order to live as the 
gender they belong in. This can involve changing the way they dress, the way 
they move or speak; it can involve starting to or stopping wearing make-up; it 
can involve taking hormones, having surgery (sometimes this is called gender 
reassignment) or changing their name.”84

“It may be that a trans person feels more the ‘opposite’ sex.  They might choose 
to change their bodies hormonally and/or surgically in order to align their body 
with their mind, their outside appearance with their internal feelings.”85

“Hormone therapy refers to the gender affirming hormones, to feminise 
or masculinise the appearance, may be offered to adolescents and adults. 
Surgery is surgical interventions to modify the sex characteristics and bring 
them more in line with the gender identity, are not undertaken under 17 years 
old. Genital surgery may be described as ‘lower or bottom surgery’; breast/
chest surgery may be described as ‘top’ surgery.”86

“Some people only choose to live part-time in their preferred gender identity, 
whereas others want to be permanently accepted in their acquired gender 
identity. This often begins with a process of changing their name and the 
pronoun they wish to be referred to as (he/she). This may then lead on to 
taking hormones and having surgery to make their bodies conform to their 
acquired gender identity.”87

The global queer and identity politics movement directly targets children and young 
people through schools guidance and resources from Early Years onwards . The 
introduction of the new RSE curriculum has seen new resources spring up from 
‘LGBT’ and 'sex positive' groups. We need to question what the ‘plus’ means in 
the acronym ‘LGBTQ+’ and critically examine the wider beliefs of this movement 
before welcoming these sex education resources into schools. The ‘queering’ of 
sex education is apparent in some of the materials we were able to access and the 
dominant theme seems to be uncritical acceptance of any sexual practice and the 
erasure of sexual boundaries .

7 Normalisation of unsafe and 
extreme sexual practices

Secondary school pupils should know:

“that there are a range of strategies for identifying and 
managing sexual pressure, including understanding peer 
pressure, resisting pressure and not pressurising others”  
- DfE statutory guidance

In the following examples the sexual pressure on girls is increased through the 
normalisation of unsafe sexual practices common in porn, such as anal sex, and the 
encouragement of young people to accept anything as ‘normal’, including acts that 
are illegal .

84  https://www.brook.org.uk/your-life/gender-a-few-definitions/

85  https://www.unitysexualhealth.co.uk/for-the-under-20s/sexuality-and-gender/

86  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Trans%20Terminology.pdf

87  https://www.brook.org.uk/your-life/transitioning/
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“LGBT+ The acronym for lesbian, gay, bisexual and/or trans. + is used as a way 
of including all other sexual, gender and romantic diversities who may or may 
not identify as lesbian, gay, bisexual &/or trans.”88

“‘Queer’ is a broad word which describes any sexuality that is not straight, or 
anything which many people might think to be outside the norm.”89

“Activity: What is my normal?
Is everybody’s normal the same?
If not, how do we decide who is more normal?
Do we judge people in this way?
How would it make a person feel if something they enjoyed doing was 
described as ‘not normal’ by others?
Can we really say that anything is normal or not normal?
Are there more positive words that could be used instead of normal and not 
normal when considering our own and other people’s likes, thoughts and 
behaviours? Suggestions could include ‘common’ and ‘uncommon’ ‘usual’ 
and ‘unusual’”90

“Fetish
Technically a fetish is classified as a ‘sexual deviance’, which doesn’t really 
explain anything. In its most simplest (sic) terms a fetish is when someone is 
turned on by something ‘non-sexual’ or something abnormal – such as feet or 
dressing in uniforms. Feet are not what we call a ‘sexual body part’ in general 
terms. The trouble with that definition is that it presupposes that when it 
comes to sex there is a normal…there isn’t!”91

“Fotteurism
Is a fetish for rubbing yourself up against unsuspecting people on public 
transport.”92

“Flashing
The act of exposing oneself in public. Either getting your boobs, bums (often 
called ‘mooning’) or genitals out in public.”93

“By detailing all sexual practices – including sensitive subjects such as fisting – 
we are ensuring there are no nasty surprises later in life for students”94

“Fisting
Is the practice of inserting your whole hand inside a partner’s vagina or anus. 
As a term it sounds like quite a violent act, however, when done properly it 
takes a huge amount of patience, lube and trust to be able to perform this 
very intimate act properly without hurting your partner.

However, it should be noted that if done without care fisting can be painful 
and cause internal damage. Indeed, some pornography that features fisting 
is considered to be ‘extreme’ pornography and is illegal to own or distribute 
(that includes show/email/sms to a mate) due to this fact.”95

88  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Terminology.pdf

89  https://www.bishuk.com/about-you/sexualities-2/

90  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

91  Respect Yourself http://archive.is/nJBxV

92  Respect Yourself http://archive.is/nJBxV

93  Respect Yourself http://archive.is/nJBxV

94  http://www.schools-out.org.uk/?press_release=sex-and-relationships-education

95  Respect Yourself http://archive.is/nJBxV
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“It is important to remember that some people find ‘risky sex’ pleasurable and 
the idea of reducing all risks is unrealistic.”96

“There is no such thing as ‘gay sex’!
Is this a sexual activity which is engaged in by all and only gay men? A recent 
national survey in Britain revealed that almost one in five 16 - 24 year-olds 
reported having had anal intercourse in the previous year.”97

“Sex with penises and vaginas is not the only sex practised. Also, anal sex is 
not exclusively practised by men who have sex with men, many heterosexual 
couples enjoy anal sex”98

“Felch
During sex, after a guy has ejaculated inside his partner leaving his semen 
inside them…either in their vagina or anus…felching is when you tidy up by 
licking and sucking your fluids back out of your partner…
Sounds a bit icky and disgusting but then sex generally is…!”99

“It is important to uncouple sexual practice from sexual orientation (e.g. 
the association of vibrators with lesbians or anal sex with gay men), as such 
assumptions are ignorant and may encourage stereotyping and prejudice.”100

“Anus/penis: Sometimes called ‘anal sex’ this can be a pleasurable experience 
for the person inserting their penis and the person ‘receiving’ the penis in 
their anus. The internal clitoris and/or prostate gland can be stimulated 
through this kind of sex.”

“Anus/object: the anus can be pleasured by placing objects next to the anus 
or inside it. The anus responds to temperature, size and movement changes. 
It is important that objects used in sex are clean. Objects must be smooth, or 
have ridges, but must be retrievable!”

“Anus/mouth: sometimes called ‘oral sex’ or ‘rimming’. It can be pleasurable 
for some people to experience giving and receiving oral sex to the anus. You 
can explore the anus with the tongue and lips by kissing, sucking and licking 
the area.”

“Anus/hands and fingers: you can touch, stroke or insert finger(s) into the 
anus – this is called ‘masturbation’ or ‘fingering.’”

“Anus/vulva: some people enjoy pushing or rubbing their anus and vulva 
together as the warmth, pressure and moisture can be pleasurable.”

“Anus/anus: although direct anus-anus contact may be tricky to achieve, 
pushing anuses towards each other and buttocks against each other can be 
pleasurable. The warmth and intimacy of the contact could be enjoyable.”101 

“Sex work - right or wrong?
The ‘BISH’ view on this is that (regardless of whether you think it’s right or 
wrong) sex work is work

96  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

97  https://www.theproudtrust.org/training-and-education/education-resources/sexuality-agender/

98  https://www.pshe-association.org.uk/system/files/Factsheet%20-%20Sex%20education.pdf

99  Respect Yourself http://archive.is/nJBxV

100  http://www.schools-out.org.uk/?press_release=sex-and-relationships-education

101  https://www.theproudtrust.org/training-and-education/secondary-education-resources/sexuality-
agender/
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Should it be illegal to pay for sex?
In my view this will make all sex workers less safe as it will drive sex work 
underground and away from the agencies and organisations that support 
them, keep them safer and advocate for their rights. I support the ‘New 
Zealand’ model which decriminalises sex work”102

“I find sex work to be very empowering and I love doing it! The most 
important thing I love about sex work is… the outfits! I love lingerie, glitter, 
massive eight-inch heels and mini dresses. The dressing up and trying out new 
things is so fun.” 103

“A sex positive approach to talking to young people about sex and 
relationships”104

102  https://www.bishuk.com/your-call/getting-paid-to-have-sex/

103  https://www.themix.org.uk/sex-and-relationships/gender-and-sexuality/
im-a-sex-worker-and-i-love-it-26752.html

104  https://www.goingofftherails.co.uk/training/respect-yourself-training/foundation-training/
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Conclusion
Much of the material we have seen goes way beyond the requirements of the DfE 
statutory guidance to teach equality and acceptance of difference. We have seen 
evidence that the messages of a wider cultural ‘sex positive’ queer and identity 
politics movement is making its way into teaching in schools. This material should 
not be unquestioningly accepted into schools through the new RSE curriculum.

Girls are being failed by a culture that objectifies them and holds them to 
impossible beauty standards, an unregulated porn industry that represents them 
as objects to be penetrated, a society that doesn’t do enough to combat sexual 
harassment and violence against women and girls and a feminist/queer/identity 
movement that erases sexual boundaries, reinforces the messages of porn and tells 
girls that prostitution is ‘empowering.’ Is it any wonder that so many adolescent 
girls don’t want to become women?

The rise of the ideology of ‘gender identity’ promises the false solution that girls can 
‘identify’ out of womanhood and become men. In reality it only reinforces the sex 
stereotypes they are trying to escape. The concept of ‘gender identity’ harms girls 
more than boys because gender stereotypes disadvantage girls more than boys . 
The re-definition of boys and girls as ‘gender identities’ hides sexism and makes any 
distinction between the sexes impossible without being accused of ‘transphobia.’

Through gender identity, queer theory and 'sex positive' teaching in schools girls 
are being coerced into accepting members of the male sex into their private 
spaces without their consent, denied their right to set their own boundaries, and 
denied knowledge of their sex-based rights in law. Adolescent girls who don’t fit a 
stereotype of femininity, or who experience distress about their developing bodies 
at puberty, are encouraged to believe that the answer may lie in ‘gender affirming’ 
medical interventions which damage their bodies irreversibly. More and more 
young women are speaking out about the regrets they feel after taking this route 
which has left them with lifelong physical consequences. 105

105  https://www.piqueresproject.com
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Further Resources
Statutory guidance: Sexual violence and sexual harassment between children in 
schools and colleges
https://www.gov.uk/government/publications/sexual-violence-and-sexual-
harassment-between-children-in-schools-and-colleges

Women and Equalities Committee: Sexual harassment and sexual violence in 
schools inquiry
https://www.parliament.uk/business/committees/committees-a-z/commons-
select/women-and-equalities-committee/inquiries/parliament-2015/inquiry1/

UK Feminista and NEU report: ‘It’s just Everywhere’
https://ukfeminista.org.uk/news/research/

End Violence Against Women: #Metoo at School
https://www.endviolenceagainstwomen.org.uk/campaign/metoo-at-school/

Culture Reframed: Building resilience and resistance to hypersexualised media and 
porn
https://www.culturereframed.org/

NSPCC: Managing Sexualised Behaviour in Schools training
https://learning.nspcc.org.uk/training/schools/managing-sexualised-behaviour-
in-schools-online-courses/

Barnados Child Sexual Exploitation (CSE)
https://www.barnardos.org.uk/what-we-do/protecting-children/cse

National Education Union: Breaking the Mould: Challenging gender stereotypes
https://neu.org.uk/equality

Fawcett Society: Gender Stereotypes in Early Childhood
https://www.fawcettsociety.org.uk/gender-stereotypes-in-early-childhood-a-
literature-review

Transgender Trend: Schools resources
https://www.transgendertrend.com/schools-resources/

Safe Schools Alliance UK
https://safeschoolsallianceuk.net/
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APPENDIX ONE: STATUTORY 
GUIDANCE  

Relationships Education, Relationships and Sex Education 
(RSE) and Health Education - Department for Education 
Statutory Guidance for governing bodies, proprietors, 
head teachers, principals, senior leadership teams, 
teachers106

The statutory RSE guidance published by the Department for Education is very clear 
about schools’ responsibilities to check the qualifications of outside agencies to 
teach children and young people in an age-appropriate way, and to assess their 
materials and lesson plans in advance to ensure that they are consistent with 
the school’s policy. It also advises that visitors should not be a replacement for a 
member of the teaching staff.

Working with external agencies
52 . As with any visitor, schools are responsible for ensuring that they check the 
visitor or visiting organisation’s credentials. Schools should also ensure that the 
teaching delivered by the visitor fits with their planned programme and their 
published policy . It is important that schools discuss the detail of how the visitor will 
deliver their sessions and ensure that the content is age-appropriate and accessible 
for the pupils . Schools should ask to see the materials visitors will use as well as a 
lesson plan in advance, so that they can ensure it meets the full range of pupils’ 
needs (e.g. special educational needs). It is important to agree how confidentiality 
will work in any lesson and that the visitor understands how safeguarding reports 
should be dealt with in line with school policy .

53 . Use of visitors should be to enhance teaching by an appropriate member of the 
teaching staff, rather than as a replacement for teaching by those staff.

The statutory guidance also references the free resources available for schools, 
which schools must also assess and share with parents:

Use of materials
23. There are a lot of excellent resources available, free-of-charge, which schools 
can draw on when delivering these subjects. Schools should assess each resource 
that they propose to use to ensure that it is appropriate for the age and maturity of 
pupils, and sensitive to their needs.

24 . Schools should also ensure that, when they consult with parents, they provide 
examples of the resources that they plan to use as this can be reassuring for parents 
and enables them to continue the conversations started in class at home.

106  https://www.gov.uk/government/publications/relationships-education-relationships-and-sex-education-
rse-and-health-education
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In the statutory guidance, the government highlights the level of sexual harassment 
and violence suffered in schools by predominantly girls, and makes the point that 
schools have a duty to minimise the risk of this. The guidance emphasises a school’s 
responsibility to foster equality for girls through tackling sexism, misogyny and 
gender stereotyping, and through building a culture of respect:

Equality
28 . Under the provisions of the Equality Act, schools must not unlawfully 
discriminate against pupils because of their age, sex, race, disability, religion or 
belief, gender reassignment, pregnancy or maternity, marriage or civil partnership, 
or sexual orientation (collectively known as the protected characteristics). Schools 
must also make reasonable adjustments to alleviate disadvantage and be mindful of 
the SEND Code of Practice when planning for these subjects.

29. Provisions within the Equality Act allow schools to take positive action, where 
it can be shown that it is proportionate, to deal with particular disadvantages 
affecting one group because of a protected characteristic. This should be taken 
into consideration in designing and teaching these subjects. A school, could, for 
example, consider taking positive action to support girls if there was evidence 
that they were being disproportionately subjected to sexual violence or sexual 
harassment .

31 . Schools should be alive to issues such as everyday sexism, misogyny, 
homophobia and gender stereotypes and take positive action to build a culture 
where these are not tolerated, and any occurrences are identified and tackled. Staff 
have an important role to play in modelling positive behaviours. School pastoral and 
behaviour policies should support all pupils .

32. Schools should refer to the Department’s advice, Sexual violence and sexual 
harassment between children in schools and colleges .107 The advice sets out 
what sexual violence and sexual harassment are, the current evidence on their 
preponderance in schools and colleges, how to minimise the risk of them occurring 
and what to do when they do occur or are alleged to have occurred . Schools 
should be aware of the importance of making clear that sexual violence and sexual 
harassment are not acceptable, will never be tolerated and are not an inevitable 
part of growing up . Any report of sexual violence or sexual harassment should be 
taken seriously; staff should be aware that statistically it is more likely that females 
will be the victims of sexual violence and sexual harassment than males, and that it 
is more likely that it will be perpetrated by males . However, males can also be the 
victims of sexual violence and it can also happen in same-sex relationships. It is, 
however, essential that assumptions are not made about the behaviour of boys and 
young men and that they are not made to feel that this behaviour is an inevitable 
part of being male; most young men are respectful of young women and each 
other. An understanding for all pupils of healthy relationships, acceptable behaviour 
and the right of everyone to equal treatment will help ensure that pupils treat each 
other well and go on to be respectful and kind adults.

107  https://www.gov.uk/government/publications/sexual-violence-and-sexual-harassment-between-children-
in-schools-and-colleges
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The guidance also emphasises that pupils with special educational needs and 
disabilities are more vulnerable to exploitation and the specific needs of these pupils 
must be considered in the delivery of RSE.

Autistic children and young people are vastly over-represented in referrals to the 
Tavistock gender clinic. This group may be particularly vulnerable to peer pressure, 
due to a strong desire to fit in. For girls, this often involves mimicking their peers, or 
adopting a range of identities in a bid to secure a sense of belonging. The ability to 
‘mask’ can lead teachers to assume a greater level of understanding than they may 
actually have. 

It is vital that these children can accurately name body parts, learn how their bodies 
work, understand consent, feelings and emotions, contraception and pregnancy, and 
to recognise coercive or abusive behaviour.

Pupils with special educational 
needs and disabilities (SEND)
34. Schools should be aware that some pupils are more vulnerable to exploitation, 
bullying and other issues due to the nature of their SEND. Relationships Education 
and RSE can also be particularly important subjects for some pupils; for example 
those with Social, Emotional and Mental Health needs or learning disabilities. Such 
factors should be taken into consideration in designing and teaching these subjects.

35. In special schools and for some SEND pupils in mainstream schools there may 
be a need to tailor content and teaching to meet the specific needs of pupils at 
different developmental stages. As with all teaching for these subjects, schools 
should ensure that their teaching is sensitive, age-appropriate, developmentally 
appropriate and delivered with reference to the law .

The teaching of ‘gender identity’ is brought in through the umbrella term ‘LGBT.’ 
The government guidance places no obligation on primary schools to teach ‘gender 
identity’ or queer theory, but primary schools are “strongly encouraged and 
enabled to cover LGBT content when teaching about different types of families.” The 
guidance does not advise schools to teach primary age children that they may have 
been born in the wrong body. The guidance for primary schools emphasises the 
teaching of personal privacy, personal space, boundaries, respect, and how to stay 
safe.

Lesbian, Gay, Bisexual and 
Transgender (LGBT)
36. In teaching Relationships Education and RSE, schools should ensure that 
the needs of all pupils are appropriately met, and that all pupils understand the 
importance of equality and respect . Schools must ensure that they comply with 
the relevant provisions of the Equality Act 2010, (please see The Equality Act 2010 
and schools: Departmental advice), under which sexual orientation and gender 
reassignment are amongst the protected characteristics.

37. Schools should ensure that all of their teaching is sensitive and age appropriate 
in approach and content . At the point at which schools consider it appropriate 
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to teach their pupils about LGBT, they should ensure that this content is fully 
integrated into their programmes of study for this area of the curriculum rather 
than delivered as a standalone unit or lesson . Schools are free to determine how 
they do this, and we expect all pupils to have been taught LGBT content at a timely 
point as part of this area of the curriculum .

Relationships Education (primary)
55. From the beginning of primary school, building on early education, pupils 
should be taught how to take turns, how to treat each other with kindness, 
consideration and respect, the importance of honesty and truthfulness, permission 
seeking and giving, and the concept of personal privacy . Establishing personal space 
and boundaries, showing respect and understanding the differences between 
appropriate and inappropriate or unsafe physical, and other, contact – these are the 
forerunners of teaching about consent, which takes place at secondary .

56. Respect for others should be taught in an age-appropriate way, in terms of 
understanding one’s own and others’ boundaries in play, in negotiations about 
space, toys, books, resources and so on .

62. Through Relationships Education (and RSE), schools should teach pupils the 
knowledge they need to recognise and to report abuse, including emotional, 
physical and sexual abuse . In primary schools, this can be delivered by focusing 
on boundaries and privacy, ensuring young people understand that they have 
rights over their own bodies . This should also include understanding boundaries 
in friendships with peers and also in families and with others, in all contexts, 
including online . Pupils should know how to report concerns and seek advice when 
they suspect or know that something is wrong . At all stages it will be important to 
balance teaching children about making sensible decisions to stay safe (including 
online) whilst being clear it is never the fault of a child who is abused and why 
victim blaming is always wrong.

By the end of primary school
Pupils should know:

• what sorts of boundaries are appropriate in friendships with peers and others 
(including in a digital context).

• about the concept of privacy and the implications of it for both children and adults; 
including that it is not always right to keep secrets if they relate to being safe .

• that each person’s body belongs to them, and the differences between 
appropriate and inappropriate or unsafe physical, and other, contact .

• how to respond safely and appropriately to adults they may encounter (in all 
contexts, including online) whom they do not know.

• how to recognise and report feelings of being unsafe or feeling bad about any adult .

• how to ask for advice or help for themselves or others, and to keep trying until 
they are heard .

• how to report concerns or abuse, and the vocabulary and confidence needed to 
do so .

• where to get advice e .g . family, school and/or other sources .
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Physical health and mental 
wellbeing: Primary
90. The focus in primary school should be on teaching the characteristics of 
good physical health and mental wellbeing . Teachers should be clear that mental 
wellbeing is a normal part of daily life, in the same way as physical health .

Pupils should know:

• key facts about puberty and the changing adolescent body, particularly from age 
9 through to age 11, including physical and emotional changes.

• about menstrual wellbeing including the key facts about the menstrual cycle .

‘Gender identity’ is only referenced in the government’s RSE guidance for secondary 
schools. It is important to note that ‘gender identity’ is not a protected characteristic 
and has no legal meaning. Teaching that some people feel they have an internal 
sense of gender does not mean that schools must give children inaccurate 
information about biological sex, or redefine words with established legal and 
biological meanings such as ‘man’ and ‘woman.’ The concepts of boundaries, 
privacy and consent are dependent on correct understanding of who is male and 
who is female.

Relationships and Sex Education 
(RSE): Secondary
75 . Pupils should be taught the facts and the law about sex, sexuality, sexual health 
and gender identity in an age-appropriate and inclusive way. All pupils should 
feel that the content is relevant to them and their developing sexuality . Sexual 
orientation and gender identity should be explored at a timely point and in a clear, 
sensitive and respectful manner. When teaching about these topics, it must be 
recognised that young people may be discovering or understanding their sexual 
orientation or gender identity. There should be an equal opportunity to explore 
the features of stable and healthy same sex relationships. This should be integrated 
appropriately into the RSE programme, rather than addressed separately or in only 
one lesson .

Pupils should know:

• the characteristics of positive and healthy friendships (in all contexts, including 
online) including: trust, respect, honesty, kindness, generosity, boundaries, 
privacy, consent and the management of conflict, reconciliation and ending 
relationships.

• that some types of behaviour within relationships are criminal, including violent 
behaviour and coercive control .

• what constitutes sexual harassment and sexual violence and why these are 
always unacceptable .

• the legal rights and responsibilities regarding equality (particularly with 
reference to the protected characteristics as defined in the Equality Act 2010) 
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and that everyone is unique and equal .

• the facts about reproductive health, including fertility, and the potential impact 
of lifestyle on fertility for men and women and menopause.

• that there are a range of strategies for identifying and managing sexual 
pressure, including understanding peer pressure, resisting pressure and not 
pressurising others .

• the concepts of, and laws relating to, sexual consent, sexual exploitation, abuse, 
grooming, coercion, harassment, rape, domestic abuse, forced marriage, 
honour-based violence and FGM, and how these can affect current and future 
relationships.

• how people can actively communicate and recognise consent from others, 
including sexual consent, and how and when consent can be withdrawn (in all 
contexts, including online).

Physical health and mental 
wellbeing
83 . The aim of teaching pupils about physical health and mental wellbeing is to 
give them the information that they need to make good decisions about their own 
health and wellbeing . It should enable them to recognise what is normal and what 
is an issue in themselves and others and, when issues arise, know how to seek 
support as early as possible from appropriate sources .

84 . Physical health and mental wellbeing are interlinked, and it is important that 
pupils understand that good physical health contributes to good mental wellbeing, 
and vice versa .

88. Puberty including menstruation should be covered in Health Education and 
should, as far as possible, be addressed before onset . This should ensure male and 
female pupils are prepared for changes they and their peers will experience .

Menstruation

89. The onset of menstruation can be confusing or even alarming for girls if they are 
not prepared . Pupils should be taught key facts about the menstrual cycle including 
what is an average period, range of menstrual products and the implications for 
emotional and physical health. In addition to curriculum content, schools should 
also make adequate and sensitive arrangements to help girls prepare for and 
manage menstruation including with requests for menstrual products. Schools will 
need to consider the needs of their cohort of pupils in designing this content .

Pupils should know

• key facts about puberty, the changing adolescent body and menstrual wellbeing .

• the main changes which take place in males and females, and the implications 
for emotional and physical health.
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APPENDIX TWO: FURTHER 
GOVERNMENT ADVICE 

FAQ’s108

Q: Will my child’s school have to engage with me before teaching 
these subjects?

A: Schools will be required to consult with parents when developing and reviewing 
their policies for Relationships Education and RSE, which will inform schools’ 
decisions on when and how certain content is covered. Effective engagement gives 
the space and time for parents to input, ask questions, share concerns and for 
the school to decide the way forward . Schools will listen to parents’ views, and 
then make a reasonable decision as to how they wish to proceed . When and how 
content is taught is ultimately a decision for the school, and consultation does not 
provide a parental veto on curriculum content .

A school’s policies for these subjects must be published online, and must be 
available to any individual free of charge . Schools should also ensure that, when 
they engage parents, they provide examples of the resources they plan to use, for 
example the books they will use in lessons .

Q: Will my child be taught about LGBT relationships?

A: Pupils should be taught about the society in which they are growing up . These 
subjects are designed to foster respect for others and for difference, and educate 
pupils about healthy relationships.

Pupils should receive teaching on LGBT content during their school years . Teaching 
children about the society that we live in and the different types of loving, healthy 
relationships that exist can be done in a way that respects everyone. Primary 
schools are strongly encouraged and enabled to cover LGBT content when teaching 
about different types of families.

Secondary schools should cover LGBT content in their RSE teaching . RSE should 
meet the needs of all pupils, whatever their developing sexuality or identity – this 
should include age-appropriate teaching about different types of relationships in 
the context of the law .

Q: Do I have a right to withdraw my child from Relationships and Sex 
Education?

A: Parents will continue to have a right to request to withdraw their child from sex 
education delivered as part of RSE in secondary schools which, unless there are 
exceptional circumstances, should be granted up to three terms before their child 
turns 16. At this point, if the child themselves wishes to receive sex education rather 
than be withdrawn, the school should make arrangements for this to happen in one 
of the three terms before the child turns 16 - the legal age of sexual consent.

There is no right to withdraw from Relationships Education at primary or secondary 
as we believe the contents of these subjects – such as family, friendship, safety 
(including online safety) – are important for all children to be taught.

108  https://www.gov.uk/government/news/relationships-education-relationships-and-sex-education-rse-and-
health-education-faqs
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Parental Engagement on Relationships 
Education (primary schools)109

Where primary schools have previously been teaching some or all of the content 
in the above guidance under a different umbrella subject – for example Personal, 
Social, Health and Economic Education (PSHE), equality education or Spiritual, 
Moral, Social and Cultural education – this overlapping content must from 
2020 form part of the school’s Relationships Education policy and be subject to 
parent consultation.

Any primary school choosing to teach Sex Education – which is recommended by 
the Department for Education but not required by the law – must have a policy on 
this as well and should consult parents on it. Consultation must be carried out when 
the policy is formed and subsequently whenever it is updated .

The Department for Education recommends that schools engage with parents on 
these policies on a regular basis, as the parent body does not remain static and the 
programme may need to be adapted to meet new needs and ensure continuous 
improvement . Schools will want to consider this and develop an approach that is 
proportionate to their needs.

Schools should be clear with parents, from the outset and throughout, that while 
their views are welcome and will be genuinely reflected on to reach their final 
decisions, they do not amount to a veto over curriculum content. Different parents 
are likely to have conflicting views and the school needs to consider other factors, 
alongside parent views, in making their decision . This means that a veto from 
parents is not possible and would not be in the best interests of the school .

109  https://www.gov.uk/government/publications/engaging-parents-with-relationships-education-policy
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